Process Guide OSDE
The IEP team should consider several aspects of the student’s abilities and disabilities including:
 How the most recent evaluations relate to current functioning
 How the student is currently performing in his or her classes, including performance
baseline data in areas of need
 How the student performed on recent statewide and district-wide assessments
 The student’s skill level in nonacademic areas such as communication, fine and gross
motor, behavior and socialization, including performance baseline data
Under the “Current Assessment” tab you will be able to add your assessments by using the drop
down boxes.
This is where the details of the Assessment will be added. MAKE sure to scroll down and select
“SAVE or SAVE Continue”.

The OAAP Portfolio assessment is intended for a very small population of students with the
most significant cognitive disabilities. Due to the severity of the cognitive disabilities of this
population of students, alternate achievement of the content standards is required in daily
instruction as well as statewide assessment and the performance expectations aligned with the
statewide general assessment are not appropriate even with accommodations. Assessment
decisions are made on an annual basis by the IEP team and students must meet certain criteria
to be eligible for an alternate assessment.
*Students who do not meet the eligibility criteria displayed below SHOULD NOT take the
alternate assessment.
When the answer is “yes” then the Ok Alternate Assessments tab will become available.
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Once in the tab you will be promoted to answer the “alternate assessments” The OAAP Portfolio
assessment is intended for a very small population of students with the most significant
cognitive disabilities. Due to the severity of the cognitive disabilities of this population of
students, alternate achievement of the content standards is required in daily instruction as well
as statewide assessment and the performance expectations aligned with the statewide general
assessment are not appropriate even with accommodations. Assessment decisions are made on
an annual basis by the IEP team and students must meet certain criteria to be eligible for an
alternate assessment. Students who do not meet the eligibility criteria displayed below SHOULD
NOT take the alternate assessment.
*If the answer to ANY of the questions below is "NO", the student must participate in the
regular assessment with or without accommodations. If ALL of the answers to the questions
above are "YES", the student is eligible to participate in an alternate assessment.
Strengths/Needs, Special Factors, and Parent Concerns

Overall Objective Statement(s): This is a very important part of the IEP process because it lays
the foundation for all of the other components. There should be a clear and direct correlation
between the most recent evaluation and current assessment data, the educational needs
identified, the goals, services, and accommodations determined to be necessary for student
achievement. In developing the “PLAAFP” Present Level of Academic and Functional Performance
statement, the IEP team should consider several aspects of the student’s abilities and disabilities
including:
 How the most recent evaluations relate to current functioning;
 How the student is currently performing in his or her classes, including
performance baseline data in areas of need;
 How the student performed on recent statewide and district-wide assessments;
 The student’s skill level in nonacademic areas such as communication, fine and
gross motor, behavior and socialization, including performance baseline data;
 Documentation of transition assessment results.
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A. Strengths: The statements of strengths for initial placement would be identified through the
student's multidisciplinary evaluation. For subsequent IEPs, sources of this information include
the ongoing IEP data, any additional reevaluation data, and existing data. Indicate strengths of
the student and describe the anticipated effects on the student’s participation in the general
curriculum. Include areas that will aid the student in progressing in the general curriculum (or
for preschool-aged students, age-appropriate activities).
B. Educational Need: Indicate areas of educational need as a result of the student’s disability
which may require special education, related services, supplementary aids, and supports for
school personnel, or program modifications. Services required to meet a student’s educational
need (e.g., transportation, transition, adapted physical education, core academic subjects, and
related services) must be addressed through the IEP. Some of these areas may need, but are not
required, to be considered in determining measurable annual goals and short-term objectives or
benchmarks.
C. Parents Concerns: Document any parent suggestions for enhancing the education of the
student. The team should consider these concerns when addressing relevant components of the
IEP. This area should not be left blank. If parents have additional concerns or disagreements
they may document these concerns on the Comment Form and attach to the IEP. In OK EdPlan
you can print a draft without putting the parent concerns. Then after the meeting go back and
add the parents’ concerns before finalizing.
D. Consideration of Special Factors for IEP development. Consider the following factors when
answering the questions:
 Behavior: Consider how the student’s behavior affects his or her learning or disrupts the
learning environment of others. Develop and implement positive behavior interventions
and supports that will address the behavior and identify how progress will be
monitored.
 Limited English Proficiency (LEP): Consider what supports and strategies the student will
need to address limited English proficiency. LEP supports can be addressed within the
general education system or by direct instruction within the special education program.
 Blind/Visually Impaired: Provide instruction in Braille and in the use of Braille unless the
IEP team determines that instruction in, or the use of, Braille is not appropriate for the
student. In addition to Braille, students with visual impairments may also benefit from
instructional materials in Large Print, Digital, and/or Audio formats.
 Communication Needs: Consider the language and communication needs of the
student. Include opportunities for direct communication with peers and professional
personnel and how instruction can be designed to meet the student’s needs.
 Assistive Technology Devices and Services (AT): Consider whether the student needs
assistive technology devices (pencil grips, computers, text to speech, speech to text,
magnifier, communication device, etc.) or services (AT evaluation, trials of devices,
training on an AT device, etc.) to access the curriculum and/or participate to receive a
free and appropriate public education. Also, it is an IEP team decision whether or not
the AT is allowed home with the student, and results of this decision may also be
included here. For additional guidance see the Technical Assistance Document: Assistive
Technology for Children and Youth with Disabilities IDEA Part B
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Goals and Objectives

Measurable annual goals provide the basis for instruction, describing what a child needs related to
his or her disability. There must be a direct relationship between the needs identified in the present
levels of academic achievement and functional performance (PLAAFP) and the annual goals. Goals
must be meaningful and measurable in order to be used for decision making.
 An annual goal is meaningful when the expectation is reasonable, the skill or knowledge the
goal represents is necessary for success in school, and the family believes the
accomplishment of the goal is important.
 A goal is measurable when it reflects a skill or behavior that can be observed and recorded
in some manner. A goal should describe what a student can be reasonably expected to
accomplish within a year.
 Each goal should align with the Oklahoma Academic Standards for the grade in which the
student is enrolled.
The IEP, through its goals, sets the general direction to be taken for implementing the IEP and
determining progress. An IEP is not required to include annual goals that relate to areas of the
general education curriculum in which the student’s disability does not affect the student’s ability to
be involved in and progress in the general curriculum. If a student with a disability needs only
accommodations in order to progress in an area of the general curriculum, the IEP does not need to
include a goal for that area; however, the IEP would need to specify those accommodations on the
Services page. Goals must relate directly to the areas of need identified in the present level of
performance. They should be prioritized in order of greatest need and be stated in objective,
measurable terms.
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*List: Goals and objectives available from the state including Oklahoma Academic Standards
(OAS). OAS-EAI represents Goals for Oklahoma Alternate Assessment Program (OAAP)
students. The acronym stands for Oklahoma Academic Standards- Extended Academic Indicator.
*Bank: Saved goals and objectives from a teacher or district bank.
*Custom: Option to add text for a goal or objective that is not included in “goals from list”
Choose “add Annual goal (s) from list” and Follow the prompts to add score type, evaluation
procedure, and overall goal.
Score type and target score must be chosen for the student. Also, the overall goal you create for
the student must be chosen.
Benchmarks or short-term objectives are the steps designed to assist the student in reaching the
annual goal. Benchmarks or short-term objectives are required for students working toward
alternate achievement standards, but may be used with other students. Each LEA will determine
if goals and objectives will be included on the IEP for students participating in the Oklahoma
Schools Testing Program (OSTP).
You can also add your custom objectives by choosing the “add custom objective to all goals. To
review the objective click “Show Section” to return to work site, click on the back arrow.
Then you need to click “Save” or “Save and Continue”
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Accommodations

The following five steps provide consideration on deciding the accommodations for your student:
 Set high expectations for students with disabilities to achieve grade-level academic content
standards.
 Learn about accommodations for instruction and assessment.
 Select appropriate accommodations for instruction and assessment for individual students.
 Effectively administer accommodations during instruction and assessment.
 Evaluate effectiveness of accommodations use.

GUIDANCE:
The IEP team selects the appropriate assessments the student will participate in. An explanation of
why the student cannot participate in the regular assessment is then required and the IEP team
must include OSDE: Criteria Checklist for Assessing Students on Alternate Assessments
1. Select the assessment type and testing window from the dropdown menu.
2. Accommodations that are necessary to measure the academic achievement and functional
performance of the student on State and district-wide assessments must be included.
Assessment accommodations must be State approved. These correspond with the setting,
timing, schedule, response, and presentation of the assessment. Accommodations may be
selected via the dropdown menus in each area.
Both federal and State laws require that all students with disabilities be administered assessments
intended to hold schools accountable for the academic performance of students. Individualized
Education Program (IEP) team members must actively engage in a planning process that addresses:



Assurance of the provision of accommodations to facilitate student access to grade-level
instruction and state assessments; and
Use of alternate assessments to assess the achievement of students with the most
significant cognitive disabilities.
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If it is determined that a student requires assistive technology to participate in assessments then
it should be documented here. An accommodation may not be used solely during assessments,
and the student must be provided the selected accommodations during instruction periods that
necessitate their use. AT used for instructional purposes should be documented in other parts
of the IEP as described previously.
Services

Students must be educated in the least restrictive environment (LRE) with same age peers to the
maximum extent possible.
Type of Service(s)
Monitoring: The student receives primary instruction from a general education teacher. The
special education teacher monitors the performance of the student in the LRE to ensure
appropriate access to the curriculum and progress toward annual IEP goals.
Collaboration: The student receives primary instruction from a general education teacher and
the special education teacher reinforces the direct instruction of the general education
curriculum. This may occur inside or outside of the general education classroom.
Co-teaching: The student receives primary instruction from both a general education teacher
and a special education teacher within the general education classroom. Teachers have an equal
partnership in the responsibility.
Direct Instruction: The student receives primary instruction from a highly qualified special
education teacher outside of the general education classroom.
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Amount: Indicate the amount of special education services the student will receive for each type
of service that will be provided in minutes. For example, if a student is receiving direct
instruction in the special education classroom for math calculation every day for one 55
minutes, the team documents services as “55” minutes daily.”
Starting Date/Ending Date: Indicate the date in which each service will begin and end.
Person Responsible: Indicate the person responsible for providing the special education service.
Location of Services: Indicate the location(s) in which services will be provided to the student.
Provider Title: Indicate who will be providing the instruction for this student.
Location: Indicate where the instruction will take place; use the drop down boxes to make the
selection.
Related services

Related Service(s)
Audiology
Counseling services
Early identification and assessment of
disabilities in children
Interpreting services
Medical services
Occupational therapy
Orientation and mobility services
Parent counseling and training
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Physical therapy
Psychological services
Recreation
Rehabilitation counseling services
School health services and school nurse services
Social work services
Speech-language pathology services
Transportation
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LRE and General Education

A. Explain the extent, if any, to which the student will not participate with nondisabled
students in the general education curriculum



(e.g., extracurricular, and nonacademic) or in age-appropriate activities. Please
indicate what classes or activities the student will not participate in while receiving
special education and related services. This section is intended to document when
the student will not interact with students without disabilities.

*LRE automatically calculates in the OK EdPlan system. The number of hours is calculated over
the total number of hours in the school week. The default is set at 60 hours per week. (Move to
Admin Set-up) A district administrator has the rights to change the length of school week to
calculate LRE
B. Continuum of Placement Considered
 Provide a description of the options the team considered and why certain options
did not meet the needs of the student. Teams must consider access to the general
education curriculum when making placement decisions.
C. Potential Harmful Effects:
 Consider the consequences of removing the student from the general education
environment. When discussing separate class/facilities, describe in detail how the
nature/severity of the disability has led to this decision as best placement for the
student.
D. Supplementary aids and services, program modifications:
 Supplementary aids, services, accommodations, and program modifications must be
described in the student's IEP if these services are necessary to assist the student to
advance toward attaining annual goals, to be involved and progress in the general
curriculum, and to participate in extracurricular and other nonacademic activities or
education-related settings with nondisabled students.
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